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The advent of s*tate supported bilingual edacation

means tna*t appropriate strategies for the implementation of
' saccessful multicultural programs aust be i ified. Orgamizational
] and human relations needs must be adequately assessed. The )
implementation of educational ihnovations requires a-healthy N
organizaticnal climate in which change is welcomed., Fears and
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education

in blllnr

innovation and the system, aithouﬂh m m

through negative and blame-

gual education"

or "all they are lnterested in is the federal money

Intereuitur

Programs ail point to,mcreas'ed school d'strl

multncu!\yral education strategles

ystem in wb:ch lt takes place.

3
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most appropriate strategles for,the lmplemen'tatnon of s

innovation ltself are currently under broad examlnatnon

Organizational Needs

S

[y -~

~
setting statements such as:

destructlve "this 's a raclsf system"

any cases the ar

- by Dr. Blandina ‘Cardenas ~
ai ‘Development Research Assaczatlon

Since the inception of the Federal eTfOrt |n blllngual educatlon much resea

development of alternatlve approaches to lmplementatlon have ecc

-

. itis fair to say that for the most part only those l.ssues focustng on the

IMPLEMENTATIOPJr%FﬁNNOVATiONS IN MULTICULTURAL EDUCAT®ON
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’“E PERSON OR ORGAMIZATION BRIGIN--

NG 1T PO.NTSOF VIEW OR OBIMIONS
160 DO NOT NEC?SSAMLY REPRE
sew" OF F1CIAL WATIONAL INSTITUTE OF

+ EDUGETION POSITION OR POLICY

ct commjtments to the lmp‘lementatmn of

The Texas State Board of Educatlon has adopted

melticultural educatlon goals for the State The trend appears healthy and. trreverslb}

itis lmportant therefore to examlne the needs. of educatlonal institutions as they -

proceed to lmplement lnnovatlons in blllngual/multlcultural education.

rch an)d

urred. Wh:le many .
would suggest, alternatlve approa,ches which focus on ascertai’mngwhlch are the

uccessful btlmgual/multtcultural

L4 3
.
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Behaworal sc:entlsts tell us that any particular inoovation is deeply conditioned

by the state of the s Most teachers and parents lnvolved

al education programs would tend to agree on the relationshlp betwee

n the

gument,‘ould be verbanzed

"They don't really want bllm-

. and the even more
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reflect differing degre'es'of truth,. they often <')bsc:.'ure‘-

d

*  the need for more comprehen?t responses to the organjz:atio@l needs which must

: ! ~ .- -~ ) . C, . - ' . ‘ ' . - &
- ———fe-met-if innovation in-multicuttural-education is to have a fair-ehance to succeed" I
N . N ’ . . * - . . ,_ 4 . .
1 4

, . Matthew- B. Miles, a noted bebavioral-gcientist, has identified ten dimensions
o, - - N v '( * -, .'., -,

..~ - of healthy organizations which a‘pp_ea'r,(g‘a":::"t‘icb‘la'rl'y relévant for schogl districts *

. bringiﬁé 'ébou.t t:halngé. thf‘;ugf; n.iﬁlff(:ultu'@lqeducation'. ?’ﬁe'se are: Y7 - . -
’1. gggiga're‘ reason‘ab1y c;lear’. to the r;wembers of an orgamization and reasonably, |
,v;/ell'acc'epted by them. _They are achiévable ar.1_d appropriate. )

- -~

2. There is communication adequacy. The movement of information is relafively

‘-\E

distortion-free "vertfc'ally“i "horizbntally"\, and outside and into the system.

4 7 ..

3. The distribution of influence is relative'ly egu‘itéble, presumably based on’
s "

. ' competence, interest or qdmmitment, and the amount of khowledge or data the :
‘ . . . kA 4
. individual has. ' L. _
' 3 Vd

'Y

A ]

3 4. Resource utilizatioh is effective. Peo'ple may be working very hard indeed, ..., .

[ - v, 4 . - .

- but they. feel that they are not working against themselves, or against the .6rganizati.on.

-

' 5.- Cohesiveness exists: Members 'vvant“to sty with the organization, be influ-

N
@ . .

. - i * A . . . . ) . ' ' ( -~ - -. ‘
enced by it, and exert their own influence in a spirit of colfaboration. '
6.. Morale is healthy.. The members of the organization #are feeling’s of well-
) DN
being, satisfaction and pleasure. i .

-

« 7. .lnpovativeness is on-‘going. The organizatior?is growing, developing, and

cHanging rather ga’nremaining routinized, and standard.

] LS ) - M
8. .Autonom romotes responses to the outside environment which arg neither |
Autonomy p po , Vi ‘

S passive nor destructive or rebellious."
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has well developed structures and proced;.ires for sensing the exustence of problems

. and for evaluating their effectlveness_.

an innovation ir® generatl and by innovatlons,whlch touch on deep-r"ooted t:ulturally-

exarninxftion of prejudlc.es, etc.) but perhap
. /,,‘1—\

-

9, AdaEtation occurs in the orggmzation when necessary because of envtronr}antal

/_

. - , . ;.», .

dqiands C : S o
10.. Finally, the orgamzation has Lroblem solv‘lnLadequaqﬁ‘. Theorgamzatlon

‘-Q

for inventing possible solutions, for deciding on the solutions, for implementing them,
: ’ '
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Obviously, justas b/ilingual/l:nul'ticultural education cannot be:achieved overnight,

creating these conditions in school districts requires a l0ng-—term qommltment of
resources including time and energy. Equally obvious is the fact that innovations

mgi;r;;al/multicultural education, no matter how strong and thorough in and of

themselves cannot achieve optimum success in school districts organizat:onal.ly
<.

predisposed to have things "remain as they have always been"

€

-

The management of bilingual/multicultural educatlon as an |nnovat|on requlres .
. ) - ‘
g
the implementation o£ strategies whlch tend to create the apprOprlate orgarrlzatipnal
{ .

’ . » B . -~

conditions as the educatldnal |nnovat|0n is mtroduoed. ol . s )
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< ) Human Relations Needs .; .o

Key to meetmg the organlzatlonal needs of a school'district undertaking blllngual/ '

L -

multicultural education Is an understanding of. the-human relatlons neeqscreated by |

-

\. . R N v ,

.. : k] . Iy 4 - =
focused attltudes' fConversely, meeting the human relations needs of individuals

‘ R
involVed in billngual/multiculturaieducatlon reduires not

v ¢

y am understanding of those
needs heightened by the content of the ,innovation tural awareness, “selbwareness,

re lmportantly those needs, whlch are

/- 'helghtened by the tension between the focess of innovation brlnging about change and «J;‘

.

organlcatlonal demands mheren% schoof districts.

L . ’ )
P 4 . '




. and evaluation often are funds intended to focus on the educationally disadvantaged

4

" promise of pew demands on the’ profe'ssional. o

virtue of their own cultural and lingf.aisiic difference. \Likewise, school personnel

Concealed

i yid d
V; sg:vnrybo/ul—bﬂmguai—edueaxm;re ptaba_b\x w esprea among

school per’ nnel,mvolved in blltngual/multlcultural educatlon whether they be

- - Y

memb}/s/o’f the dominant cwltural group or mmorxty oup inembér& -Theése are ——

. / - R
. .
vated as much by 2 concern for the needs of the Students as they are by the
’ T . R o
- " * “ K 1/ ’ H

The first concern.is easily understood when viewed in the light of the history of
L .

* o
repression,of alternative culturd! and linguistic expression through educational ,

economic, political, and social sanctions. It will be overcome only as institutions,
o .
including the schools, provide for the full participation of diverse members of the
. - 3
- b )
population in the ‘decision-making, implementation, and maintenance of the institution's

L

mission. - . , : |

) ’ ’ . ' AL
»  -Minority group teachers will not?be convinced that competence in more than one .-

culture and language is an asset until they perceive then\lselves as not handicapped by

e
.

" of the dominant cultural grobp, must perceive bilingua /bicultural individuals as

. -

beirig of equal value"to"fhemsleves and to the institution before they can lessen their .,

.
.
«

. ] t
latent and extant fear of biljngual/multicultural education.

Y . . . -
-Fears about increased professionat demands affect both bilingual and monolingual

personnel. /Beca,.use the funds which facilitate additional staff training, supervision,

'

(mpstzpften minority populations), theré is a tendency to scapegoat the.disadvantaged
populations as school pe'rsonnel i:.erceive greater demands avalanching upon them.
N ¢

When those demands are placed in terms of linguistic or cultural competence, the

-~ .

fears of those who perceive themselves as culturally and linguistically limited are

.
l

realistically heightened.

——
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. i regarc _essof the ethnicity or linguistic characteristics of the population. The

technology of education is undergoing constant study, revision, and lmprovement.-

v T

If these advances are to reach chlldren the educanonal practltlonen too ‘must
~

-

undergo COﬂSIS\Qt growth, just as the school and an Organlzatlon %{
v =

The other side of the "fear of increased 'professional demands" need is 'the' "fear
¥ - .

' /
of. excluslon from professlonal growth" : Mlno’rlty and non- mlnortty personnel

. - ~Z

involved in blllngual educatlon qgstomarlly, undergq extenslve staff development

P 2

-

. At its best, the tralnlng empow.ers the’ tramee with feelingg of self-a‘!ssurecfness
¢

confidence and'\ﬂimtlmes a mlssloqary zeal which flnds its .expression in. the classroom,
. 4

. < \.i ? A 2
the teachers' lounge, and in sogwal settlngs The trainee also learns theor'}l methods,

ie. -

and a technology more effectwely than that-prowded to,z{aachgsAgy ‘the,preserwce
- 3 * 3 [ "q ! N "

learning experience. The trainee learns the ve“l"hlag_e off'new educatluﬂal approaches.

A * ? —
Often the trainee has more knowledge of a program~than a supe’rvisor,-prlncipal,

a

or superlntendent He/she has acqutred‘the new knowledge in tralmng settings that

le
stressed self-expresslon openness and”self-evaluatlon
L |
1

Accurate Diagnosis

L}

: | .
The provision of parapr‘ofess,ional aides, increased staff training, and increased

instructional materials alsé/serve to increase the human relatlons problem within staffs .
. ’ - +

when resources are not uniformally ava able. Stafi thdt ls not part of the "specaal

project" may feel left out, less important, and depr'lveld of resources.. Again, often’

” u,
’ e

the innovation ltself (i.e. bllmgua‘l‘wed cation) becomes the scapegoat for the legm-

.
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mate hostility of "excluded". teachers. Thus the "band-aid" innovation often seérves to

e un7z{ver other sore spots within the organization. The inaccurate assessment of this

. ?

tuation may result in’a decision to: ' . / S -

, (a) curtail the resources to the fnnoVatiy xprogram because of the human relations
' ‘ - /—\ i LA ot “
- . - /

(b) ‘proviae “human relations" training to "cure" the ill-feelin%s of the excluded

N problem; or

teachers. - : . X . .
! . ) A e .

A more accurate assessmeht of the situation would assess the organizational need

A ¥y
+
A3 - v . > 7 1’
- .

~ and perhaps set about to strengthen those dlmenswns of a healthy organlzatlon that,;

® @

.
A Y
N

would diminish the host:hty and create a positive enviroffme nt‘ )

Thﬁwgamzat:onaland human relations needs of school distrncts nmp!ementmg

k] . . . . . ‘ “
.blllngual/multlculturai education are obviously muchvgreater in number‘ and cornplex- S

e \ n. c « i s . *

ity than can be examined in this brlef artlcle Wh' is intended i3 toacknowlegige .
- < . o

I

inno»ﬂation itself, and the nee“d for < .

0

; their existence, their critical relationship to th

» - A Y . d .
school districts to assess these accurately in retat/ion to biljngual/bicultural education. " "
. e . . . ‘e
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